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Liberty is one of the most desirable of all sublunary advantages. I would             
willingly therefore communicate knowledge without infringing, or with as         
little as possible violence to, the volition and individual judgment of the            
person to be instructed. 
 
Again; I desire to excite a given individual to the acquisition of knowledge.             
The only possible method in which I can excite a sensitive being to the              
performance of a voluntary action is by the exhibition of motive. 
 
Motives are of two sorts, intrinsic and extrinsic. Intrinsic motives are those            
which arise from the inherent nature of the thing recommended. Extrinsic           
motives are those which have no constant and unalterable connection with           
the thing recommended, but are combined with it by accident or at the             
pleasure of some individual. 
 
Thus I may recommend some species of knowledge by a display of the             
advantages which will necessarily attend upon its acquisition or flow from           
its possession. Or, on the other hand, I may recommend it despotically, by             
allurements or menaces, by showing that the pursuit of it will be attended             
with my approbation, and that the neglect of it will be regarded by me with               
displeasure. 
 
The first of these classes of motives is unquestionably the best. To be             
governed by such motives is the pure and genuine condition of a rational             
being. By exercise it strengthens the judgment. It elevates us with a sense             
of independence. It causes a man to stand alone and is the only method by               
which he can be rendered truly an individual, the creature not of implicit             
faith but of his own understanding. 
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If a thing be really good, it can be shown to be such. If you cannot                
demonstrate its excellence, it may well be suspected that you are no proper             
judge of it. Why should not I be admitted to decide upon that which is to be                 
acquired by the application of my labour? 
 
Is it necessary that a child should learn a thing before it can have any idea                
of its value? It is probable that there is no one thing that is of eminent                
importance for a child to learn. The true object of juvenile education is to              
provide against the age of five-and-twenty a mind well regulated, active and            
prepared to learn. Whatever will inspire habits of industry and observation           
will sufficiently answer this purpose. Is it not possible to find something that             
will fulfill these conditions, the benefit of which a child shall understand, and             
the acquisition of which he may be taught to desire? Study with desire is              
real activity; without desire it is but the semblance and mockery of activity.             
Let us not, in the eagerness of our haste to educate, forget all the ends of                
education. 
 
The most desirable mode of education, therefore, in all instances where it            
shall be found sufficiently practicable, is that which is careful that all the             
acquisitions of the pupil shall be preceded and accompanied by desire. The            
best motive to learn is a perception of the value of the thing learned. The               
worst motive, without deciding whether or not it be necessary to have            
recourse to it, may well be affirmed to be constraint and fear. There is a               
motive between these, less pure than the first but not so displeasing as the              
last, which is desire, not springing from the intrinsic excellence of the            
object, but from the accidental attractions which the teacher may have           
annexed to it … 
 
Nothing can be more happily adapted to remove the difficulties of           
instruction, than that the pupil should first be excited to desire knowledge,            
and next that his difficulties should be solved for him, and his path cleared,              
as often and as soon as he thinks proper to desire it. 
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This plan is calculated entirely to change the fact of education. The whole             
formidable apparatus which has hitherto attended it is swept away. Strictly           
speaking, no such characters are left upon the scene as either preceptor or             
pupil. The boy, like the man, studies because he desires it. He proceeds             
upon a plan of his own invention, or which, by adopting, he has made his               
own. Everything bespeaks independence and equality. The man, as well as           
the boy, would be glad in cases of difficulty to consult a person more              
informed than himself. That the boy is accustomed almost always to           
consult the man, and not the man the boy, is to be regarded rather as an                
accident than anything essential. Much even of this would be removed if we             
remembered that the most inferior judge may often, by the varieties of his             
apprehension, give valuable information to the most enlightened. The boy,          
however, should be consulted by the man unaffectedly, not recording to           
any preconcerted scheme, or for the purpose of persuading him that he is             
what he is not. 
 
There are three considerable advantages that would attend upon this          
species of education.  
 
First, liberty. Three-quarters of the slavery and restraint that are now           
imposed upon young persons would be annihilated at a stroke. 
 
Secondly, the judgement would be strengthened by continual exercise.         
Boys would no longer learn their lessons after the manner of parrots. No             
one would learn without a reason, satisfactory to himself, why he learned;            
and it would perhaps be well, if he were frequently prompted to assign· his              
reasons. Boys would then consider for themselves whether they         
understood what they read. To know when and how to ask a question is no               
contemptible part of learning. Sometimes they would pass over difficulties          
and neglect essential preliminaries, but then the nature of the thing would            
speedily recall them and induce them to return to examine the tracts which             
before had been overlooked. For this purpose it would be well that the             
subjects of their juvenile studies should often be discussed, and that one            
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boy should compare his progress and his competence to decide in certain            
points with those of another. There is nothing that more strongly excites our             
enquiries than this mode of detecting our ignorance. 
 
Thirdly, to study for ourselves is the true method of acquiring habits of             
activity. The horse that goes round in a mill, and the boy that is anticipated               
and led by the hand in all his acquirements, is not active. I do not call a                 
wheel that turns around fifty times a minute active. Activity is a mental             
quality. If therefore you would generate habits of activity, turn the boy loose             
in the fields of science. Let him explore the path for himself. Without             
increasing his difficulties, you may venture to leave him for a moment and             
suffer him to ask the question before he receives the information. Far be it              
from the system here laid down to increase the difficulties of youth. No, it              
diminishes them a hundredfold. Its office is to produce inclination, and a            
willing temper makes every burden light. 
 
Lastly, it is a tendency of this system to produce in the young, when they               
are grown up to the stature of men, a love of literature. The established              
modes of education produce the opposite effect, unless in a fortunate few,            
who, by the celerity of their progress, and the distinctions they obtain,            
perhaps escape from the general influence. But, in the majority of cases,            
the memory of our slavery becomes associated with the studies we           
pursued, and it is not till after repeated struggles, that those things can be              
rendered the objects of our choice, which were for so long a time the              
themes of compulsion. 
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